
Developing a Common Language for EE and Education for a Sustainable Future 
Oregon Environmental Education Conference 

 

Thursday, 3/19/15, 11:00 am to 12:30 pm 
YMCA Camp Collins 

3001 SE Oxbow Parkway Gresham, OR 97080 
 

 

 
Directions:  From I-84 east take exit #17 (Troutdale). Drive past the truck stops and turn right on 
Graham Ave/257th. Continue straight onto 257th/Kane Road, heading south, and continue about 2.5 
miles. Turn left onto Division. As you drive eastward on Division, you will see signs indicating Oxbow 
Park. Keep in mind that YMCA Camp Collins is adjacent to this Park. Stay on Division for about 6 miles, 
about halfway you may notice that this main road turns into Oxbow Drive. Turn left onto Oxbow 
Parkway; it is one mile down the hill to Camp. 
 
 
Track:  Advocacy 
Attendees:  Smaller group (10-20) with more experienced and interested in learning advocacy skills.  
 
 
Description:  Join Dr. Kim Smith, Coordinator of the Greater Portland Sustainability Education 
Network, to explore various ways to "message" environmental education, using E4 models and 
broader issues of sustainability and well-being. Whether we are advocating for our work to our 
students, colleagues, community members, or politicians, matching our messages with the 
messengers and audience is an important and powerful process. As the leader of the U.S. delegation 
to the recent UNESCO World Conference on Education for Sustainable Development, Dr Smith will 
highlight current efforts and research to market EE and sustainability to stakeholders. 
 

EEAO Mission:  Why Is An EE Association Needed?  

Oregon's working lands, wild places, open spaces, communities, people, and businesses all depend on 

each other. The next generation needs the skills, knowledge, attitudes, motivations, and commitment 

to work individually and collectively to ensure Oregon continues to have a vibrant future. We believe 

environmental education is the key to that future. We support our teachers, administrators, resource 

professionals, nature centers, environmental educators, and volunteers who are in the trenches - 

getting kids outside, teaching teachers, training staff, working with schools, working with families, 

teaching adults, doing environmental education - everything and anything that cultivates 

environmental literacy. We do this through leadership development, advocacy, and state-wide 

conferences. We are your resource in working with others around environmental education. 

 

Handouts: 

 Tbilisi Declaration 

 GPSEN and the GAP  



Developing a Common Language for EE and Education for a Sustainable Future 

 

I. Introduction- Power of Language.  In process of learning, locally and internationally.  Many people 

are trying to find the right words that capture the content of what we do and the process by which 

we express the value of what we have to offer. 

II.  History 

A.  Split between outdoor education, environmental ed, sustainability education, education 
for sustainability, education for sustainable development (ESD), etc.  See Tbilisi Declaration. 

B.  New terms: education for a sustainable future, well-being, resilience, livability, “Green” vs. 
“Great.”  For GPSEN, what does “Greater Portland” mean? 

C.  Discussion questions 

1.  What terms resonate for you?  What about for others?  

2.  What terms might be contentious?  Why? 

3.  Large enough umbrella to capture our message? Consider other sectors. 

III.  Advocacy Strategies - Important to connect the message with the messengers and the audience. 

A.  Social movement theories 

1.  Structural Strain Theory (Smelser)- Why, who, when, and how? 

 

   a.  Structural Conduciveness- Government is open to listening to protestors 

  b.  Structural Strain- Existing tensions, grievances, and dissatisfaction. 

c.  Generalized Beliefs – Spread of shared explanation of issues, concerns, and 

solutions. 

d.  Precipitating Factor- A catalytic event triggers the organization of a social 

movement. 

  e.  Mobilization of participants- Organize resources and strategies. 

  f.  Lack of social control- Activists are free to mobilize without repression. 

g.  Summary:  Need to know how to recognize opportunities for change, create 

a clear message for public to relate to, transform grievances into clear goals 

and strategies, and work with authorities to minimize obstacles. 

 

2.  Collective action frames-  Why and how?  Essential to translate grievances into clear 

goals and action plans that resonate for the public.   

 



a.  How does environmental education serve the community? 

 

b.  Master frames serve as umbrellas for diverse messages.  What could our 

master frame be?  Does “sustainability” include environmental education or 

does it compete? 

B.  Know our Audience- students, parents, community members, private industry, government 
officials, etc. 

1.  Cultural literacy- Vary message according to audience.  What is the “ask”? 

2.  Review initiatives- how help implement, create win-wins? Show how can support 
efforts through education. 

IV.  UNESCO’s Global Action Program for ESD (See handout) 

A.  Decade for Education for Sustainable Development (2005-2014) 

B.  Global Action Program’s Priority Action Areas 

1.  Advancing policy:  Mainstream ESD into both education and sustainable 

development policies, to create an enabling environment for ESD and to bring about 

systemic change 

2.  Transforming learning and training environments:  Integrate sustainability principles 

into education and training settings 

3.  Building capacities of educators and trainers:  Increase the capacities of educators 

and trainers to more effectively deliver ESD 

4. Empowering and mobilizing youth:  Multiply ESD actions among youth 

5.  Accelerating sustainable solutions at local level:  At community level, scale up ESD 

programmes and multi-stakeholder ESD networks 

V.  Building a network through teamwork and the “Strengths Model” 

A.  No one can do it all. No organization, institution, etc. can do everything. 

B.  Everybody can do something.  We all have something to contribute and are needed. 

C.  Need innovative leaders to step forward to build interdisciplinary/interdependent 

approaches. 

D.  Need policy-makers, funding, and infrastructure to support and facilitate efforts. 

VI.  Conclusion-  Our work has value.  We are all making a difference for a sustainable future.   



Tbilisi Declaration (1977) 

The world's first intergovernmental conference on environmental education was organized by the 

United Nations Education, Scientific, and Cultural Organization (UNESCO) in cooperation with the 

U.N. Environment Programme (UNEP) and was convened in Tbilisi, Georgia (USSR) from October 

14-26, 1977. 

 

Delegates from 66 member states and observers from two nonmember states participated. 

Representatives and observers from eight U.N. agencies and programs also participated. Three other 

intergovernmental organizations and 20 international nongovernmental organizations also were 

represented. In all, 265 delegates and 65 representatives and observers took part in the conference. 

 

The Tbilisi Declaration was adopted by acclamation at the close of the intergovernmental conference. 

The declaration noted the unanimous accord in the important role of environmental education in the 

preservation and improvement of the world's environment, as well as in the sound and balanced 

development of the world's communities. 

 

The Role, Objectives, and Characteristics of Environmental Education 

 

The Tbilisi Declaration together with two of the recommendations of the Conference constitutes the 

framework, principles, and guidelines for environmental education at all levels—local, national, 

regional, and international—and for all age groups both inside and outside the formal school system. 

 

I.        The Conference recommends the adoption of certain criteria which will help to guide efforts to 

develop environmental education at the national, regional, and global levels: 

1. Whereas it is a fact that biological and physical features constitute the natural basis of the 

human environment, its ethical, social, cultural, and economic dimensions also play their part 

in determining/he lines of approach and the instruments whereby people may understand and 

make better use of natural resources in satisfying their needs. 

2. Environmental education is the result of the reorientation and dovetailing of different 

disciplines and educational experiences which facilitate an integrated perception of the 

problems of the environment, enabling more rational actions capable of meeting social needs to 

be taken. 

3. A basic aim of environmental education is to succeed in making individuals and communities 

understand the complex nature of the natural and the built environments resulting from the 

interaction of their biological, physical, social, economic, and cultural aspects, and acquire the 

~knowledge, values, attitudes, and practical skills to participate in a responsible and effective 

way in anticipating and solving environmental problems, and in the management of the quality 

of the environment. 

4. A further basic aim of environmental education is clearly to show the economic, political, and 

ecological interdependence of the modern world, in which decisions and actions by different 

countries can have international repercussions. Environmental education should, in this regard, 

help to develop a sense of responsibility and solidarity among countries and regions as the 

foundation for a new international order which will guarantee the conservation and 

improvement of the environment. 

5. Special attention should be paid to understanding the complex relations between socio-

economic development and the improvement of the environment. 



6. For this purpose, environmental education should provide the necessary knowledge for 

interpretation of the complex phenomena that shape the environment, encourage those ethical, 

economic, and esthetic values which, constituting the basis of self-discipline, will further the 

development of conduct compatible with the preservation and improvement of the 

environment. It should also provide a wide range of practical skills required in the devising and 

application of effective solutions to environmental problems. 

7. To carry out these tasks, environmental education should bring about a closer link between 

educational processes and real life, building its activities around the environmental problems 

that are faced by particular communities and focusing analysis on these by means of an 

interdisciplinary, comprehensive approach which will permit a proper understanding of 

environmental problems. 

8. Environmental education should cater to all ages and socio-professional groups in the 

population. It should be addressed to (a) the general nonspecialist public of young people and 

adults whose daily conduct has a decisive influence on the preservation and improvement of the 

environment; (b) to particular social groups whose professional activities affect the quality of 

the environment; and to scientists and technicians whose specialized research and work will lay 

the foundations of knowledge on which education, training, and efficient management of the 

environment should be based. 

9. To achieve the effective development of environmental education, full advantage must be taken 

of all public and private facilities available to society for the education of the population: the 

formal education system, different forms of nonformal education, and the mass media. 

10. To make an effective contribution towards improving the environment, educational action must 

be linked with legislation, policies, measures of control, and the decisions that governments 

may adopt in relation to the human environment. 

 

II.        The Conference endorses the following goals, objectives, and guiding principles for 

environmental education: 

 

The goals of environmental education are: 

1. to foster clear awareness of, and concern about, economic, social, political, and ecological 

interdependence in urban and rural areas; 

2. to provide every person with opportunities to acquire the knowledge, values, attitudes, 

commitment, and skills needed to protect and improve the environment; 

3. to create new patterns of behavior of individuals, groups, and society as a whole towards the 

environment. 

 

The categories of environmental education objectives are: 

Awareness—to help social groups and individuals acquire an awareness and sensitivity to the total 

environment and its allied problems. 

 

Knowledge—to help social groups and individuals gain a variety of experience in, and acquire a basic 

understanding of, the environment and its associated problems. 

 

Attitudes—to help social groups and individuals acquire a set of values and feelings of concern for the 

environment and the motivation for actively participating in environmental improvement and 

protection. 

 



Skills—to help social groups and individuals acquire the skills for identifying and solving 

environmental problems. 

 

Participation—to provide social groups and individuals with an opportunity to be actively involved at 

all levels in working toward resolution of environmental problems. 

 

 

Guiding principles—environmental education should 

 

1. consider the environment in its totality—natural and built, technological and social (economic, 

political, cultural-historical, ethical, esthetic); 

2. be a continuous lifelong process, beginning at the preschool level and continuing through all 

formal and nonformal stages; 

3. be interdisciplinary in its approach, drawing on the specific content of each discipline in 

making possible a holistic and balanced perspective; 

4. examine major environmental issues from local, national, regional, and international points of 

view so that students receive insights into environmental conditions in other geographical 

areas; 

5. focus on current and potential environmental situations while taking into account the historical 

perspective; 

6. promote the value and necessity of local, national, and international cooperation in the 

prevention and solution of environmental problems; 

7. explicitly consider environmental aspects in plans for development and growth; 

8. enable learners to have a role in planning their learning experiences and provide an opportunity 

for making decisions and accepting their consequences; 

9. relate environmental sensitivity, knowledge, problem-solving skills, and values clarification to 

every age, but with special emphasis on environmental sensitivity to the learner's own 

community in early years; 

10. help learners discover the symptoms and real causes of environmental problems; 

11. emphasize the complexity of environmental problems and thus the need to develop critical 

thinking and problem-solving skills; 

12. utilize diverse learning environments and a broad array of educational approaches to teaching, 

learning about and from the environment with due stress on practical activities and first-hand 

experience. 

 


